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Child Care Expulsion Rates
Child Rates

— Detroit, MI (Grannan et al., 1999; n=127; 28%)
« Rate =28/1,000

— Massachusetts (Gilliam & Shahar, 2006; n=119; 64%)
« Rate =27/1,000 (39% Classes)

— Massachusetts (MA DOE, 2003; n=764; ?%)
« Rate = 2% expelled; 1% “suggested,” 1% transferred

— Colorado (Hoover, 2006; n=1,075; 17%)
e Rate = 10/1,000

Center/Classroom Rates
— Illinois (Cutler & Gilkerson, 2002; n=195 1/T; 38%)
« Rate = 42% of Centers

— Alaska (Alaska CCPO, 2005; n=493; 71%)
« Rate = 35% Centers



Factors Predicting Preschool Expulsion
Child-Teacher Ratio Program Length 0£ Day

Expelling

Classrooms

% Classrooms Expelling

Teacher Job Stress Access to Behavioral Supports

ms Expelling

% Classrooms Expelling

%o Classroo




Preschool Expulsion
ISNOT a
Child Behavior.

It’s an Adult Decision.



Who Gets Expelled?

4-year-olds 50% more likely than 3’s

Black preschoolers more than 2 times as
likely as white preschoolers

Boys more than 4 times as likely as girls
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The 3 B’s of Expulsion Risk

> BIG
» BLACK

» BOY




S Department of Education
Office of Civil Rights (2014, 2016)

U.S. Department of Education Office for Civil Rights

’ ”‘ClVIL RIGHTS DATA COLLECTION http ://OC rd ata. ed . g OV

Data Snapshot: Early Childhood Education

March 2014 (2011-2012 data)

For other data snapshots in the series, visit the CRDC at: http://ocrdata.ed.gov

INSIDE THIS SNAPSHOT: Early Childhood Education Highlights

A AN — “Black children make up 18% of preschool enrollment, but 48% of
preschool children suspended more than once.”

NEW RELEASE FOR 2016

— “Boys receive more than three out of four out-of-school preschool

2013-2014 CIVIL RIGHTS DATA COLLECTION Susp enSiOHS . 7
A FIRST LOOK

KEY DATA HIGHLIGHTS ON EQUITY AND
OPPORTUNITY GAPS IN OUR NATION'S PUBLIC SCHOOLS

Who's in the 2013-14 CRDC?

Number of school distriets: 16,758 (99.2% of all school districts)

B June 2016 (2013-2014 data)

: — Black preschoolers 3.6 times as likely to be suspended as white

School Discipline. 3

Nationwide Student Demographics: Restraint and Seclusion. 5 h 1

Early Learning. 5 preSC OO ers
College and Career Readiness............6
Chronic Student Absenteeism.

B — Blacks represent 19% of preschoolers, but 47% of suspensions

Race/Ethnicity:

— Boys represent 54% of preschoolers, but 78% of suspensions

Boys: 51.4% Girls: 46.6%

this docurnent,data highlights marked as NEW
in tion on

English Learners: 9.9%

Students with Disabilities: 14.0%
b et s e D66 e St 01 0o ol soni

U.S. Department of Education | Office for Civil Rights | June 7,2016 1
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The Joint Position Statement
(12/10/2014)
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ACEs & Preschool Expulsion/Suspension

Domestic Violence OR =10.6, p<.001
Family Mental Illness OR = 9.8, p<.001
Adult Substance Abuse OR =4.8, p<.001
Victim/Witness of Violence OR =4.5, p<.01
Poverty OR =3.9, p<.001
Parental Divorce OR = 3.3, p<.001
Parental Incarceration OR = 3.0, p<.01

Zeng, Corr, O’Grady & Guan. (2019). Adverse childhood experiences and preschool suspension expulsion: A
population study. Child Abuse & Neglect, 97.



Is It possible that
Implicit biases about
our boys and
especlally our black boys
may play a role?
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Implicit Bias in Preschool

Jan 2015 — Funding

(Thanks, W.K. Kellogg Foundation!

Nov 2015 — Collected Data

Sep 2016 — Released Report

Yale Child Study Center

A RESEARCH STUDY BRIEF'

Do Early Educators’ Implicit Biases Regarding Sex and Race

Relate to Behavior Expectations and Recommendations of
Preschool Expulsions and Suspensions?

Walter 8. Gilliam, PhD
Angela N. Maupin, PhD
Chin R. Reyes, PhD
Maria Accavird, BS
Frederick Shic, PhD

Yale University Child Study Center // September 28, 2016

This is a research brief providing basic info

ion regarding the methods, findings and implications from the described study,
016 State and Territory Administrators Mecting

in Alexsndria, Virginia on September 28, 2016, Mare detailed information may be provided upon request.

for presentation at the Administration for Children and Families (A

Acknowledgements: This work was leted through 2 generous grant from the W.K. Kellogg Foundation. All photos of

children are presented with permission of their pareats. The authors also wish to acknowledge Amaliz Londono Toben, MD and

Sarah Grossman-Kahn for their assistance in collesting the data ard preparing the videos for analysis; Dan Haber for filming the

videos used in this study; and useful camments froen Joelle Jude Fontaine, Craig Holloway, and Dr. Howard Stevenson.




Participants (N = 132; 94% Female)

Occupation %
Classroom teacher 68.2
Center director 9.8
Student teachers 9.8
Other (e.g., combination of professional roles) 9.8
NoO response 2.3
Center type %
Faith-affiliated program 22.7
School-based PreK 17.4
Not-for-profit 11.4
Head Start 8.3
For profit 7.6
Other (e.g., independent school, special education) 31.8
Teacher Race %
White 66.7
Black 22.0
Teaching Experience M SD  Min  Max
Years working at current location 6.4 6.3 0.25 28

Years working in early education 11.0 9.10 0 37
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Please remember the letter
of the child who you believe

required the most of your attention.




Vignette Study

Same story, manipulated child sex/race:
DeShawn, Latoya, Jake, Emily

Pretend this child Is in your classroom

Family Background or No Family Background
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Early Childhood Mental Health Consultation
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Early Childhood Mental Health Consultation: Results of a
Statewide Random-Controlled Evaluation

Walter 5. Gillam, o, Angela M. Maoupin, &b, Chin R. Reyes, ao

Objective: Despite recent federal recommendations eall
health congultation (BCMHC) & a means o decrese
preschool expulsions, no randomized-controlled evahia-
tioms of this form of intervention have been reported in the
sientific literature. This study i the first attempt to molate
the effects of BCMHC fir enhancing clasmroom quality,
decressing  teacherrated behavior problems  and
decressing the likelihood of expulsion in targeted children
in eady childhood clasmooms.

Method: The sample consisted of 178 tanget childoen (34
years old) and 88 preschonl clasmoms and teachers
rndomly amigned to meceive ECMHC through Con-
necticut's statewide Bady Childhood Consultation Part-
neship (BCCF) o waitlist contmol trestment. Befon:
randomization, teschens selscted 2 target children in each
dassmoom whose behavions most prompted the request for
BOCP. Evalustion messurements wen: collected befons
and afier treatment, and child behavior and social skills
and overall quality of the childcare envimnment wen:
msemsed. Hierarchical linear modeling was wed to

evahiate the effectivenss of EOCP and o acount for the
nesited strocture of the gudy design.

Results: Children who received BCCP had sgnificantly
lower ratings of hypemctivity, nstlemness, extemalizing
behaviors, problem behavioms, and total problems
companed with childmen in the contmol group even after
comtrolling for gender and pretest soores. No effects were
foumd on likelihood of expulsion and quality of childcare
emvimmament

Conclusion: BCCP reulted in significant decnases acmss
several domains of eacher-mted externalizing and prob-
lem behaviors and i a viable and potentially copt-effective
means for infusing mental health senvices into eady
childhood settings. Clinieal and policy implications for
ECMHC are discused.

Key wonds: early childhood mental health consultation,
preschool childnen, behavion] sukomes, eardy childhood

] Am Acad Child Adolesc Psychiatry 2016:55(9:754-761.

n Degember 10, 2004, the US Department of

Health and Human Services and the US Depart-

ment of Bducation ssued a rare pint policy and
mecommendations  statement’ during  the White Howse
Summit on Eardy Childhood Bducation This joint policy
datement called for a drastic decraswe in early childhood
expulsions Specifically, it mentioned early child hood mental
health @nsultstion (ECMHC), an intervention in which
qualified mental health providers serve eady childhood
achers and professionals as clmsmom-based consultants,
a a promising intervention for decreasing and ultimately
eliminating  preschod  expulsons.  Unbortunately, no
mndomized-contraled evaluation of BOMHC has been
publizhed in the scentific b to support this mecom-
mendation. Furthermaore, the Departments of Labor, Health
and Human Services, and Education and Related Agencies
Appropristions Bill 206 (uly 10, 215 called for the US
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Department of Health and Human Services and Department
of Education to highlight evidence-based appmsaches to
decrease suspension and expukims inall US early care and
education programs The present study & the first true
randomized controlled evaluation designed i isolate the
ebfects of BCMHC on decreasing the challenging classmom
behaviors that often lead to expubions, thus add messing a
federally moognized urgent need.

Severe behavior problems during the preschool years
ane meaninghul predictors of contimued behavior problems,
paor peer standing, and aademic difficulties during

£n,* Jalz ! ¥ sdnn-o.l and middle
school ¥ Extemalizing and i behavier
lems in young childmn that eccur fru]umﬂ)r and intensely
ame of clinical concern because they msult in significant
dm‘ugi:mﬂ to academic, social, and emotional develop-

Externalizing behavion include mattention, hy-
pemctivity, impulkivity, aggression, emotional lability, and
oppositionality, whemas ntemalizing behaviors often
include ansioumness, shyness perfec-
tionism, and sdness Albhough high-
quality early education and intervention
programs can prévent seven: behavior
problems in young children from low-

income  commumities and  famikies ™

some preschoolen: unfortunakely begin
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Quality Measurement: The CHILD & Equity

APPLYING AN EQUITY LENS USING THE CHILD TOOL

APPLYING AN EQUITY LENS AND GUARDING AGAINST POTENTIAL BIAS USING
THE CHILD©: A TOOL FOR CONSULTANTS

Chin R. Reyes, Ph.D., & Walter S. Gilliam, Ph.D.
February 2018

When providing feedback to teachers, the consultant is advised to document
specific behaviors that were observed during the observation. This worksheet is a tool
to assist early childhood mental health consultants to detect potentially
discriminatory behaviors in the classroom using the CHILD® observation scale.

Defining Equity and Bias

Let’s first define what we mean by equity and bias in the context of early child care
and education (ECCE). Equity refers to how providers apply strategies to address
disparities. Potential sources of disparities/inequities include, to name a few:
race/ethnicity (e.g., African Americans vs. European Americans), sex (girls vs. boys),
language (e.g., English language learners vs. non-English language learners), religion
(e.g., Muslims vs. Christians), family structure (e.g., children of single parents vs.
children of two-parent households), ability (e.g., children with special needs vs.
typically-abled children), social class (e.g., children from low-income vs. high-income
families), and behavior (e.g., compliant children vs. externalizers vs. internalizers).
Remember that equity and equality are not the same. A “fair” teacher spends an
equal amount of time and provides an equal amount of support to all children
regardless of their individual needs. Not all children, however, benefit from this
“blanket approach”. For instance, English language learners need to be provided
with additional scaffolding because of a language barrier; or children with special
needs may not be able to perform a particular activity without additional support. An
“equitable” teacher knows which children need special attention and provides them
with the right amount of scaffolding. This is best depicted in the picture below:

.

Climate of Healthy Interactions for Learning & Development

Consultant’s Guide to the CHILD Tool

Pilot Version

Equality Equity

Bias is a loaded term. Many early childhood providers believe they are unbiased.

Chin R. Reyes, Ph.D., & Walter S. Gilliam, Ph.D.

with Carla Horwitz, Ed.D. Although explicit bias and outright racism do exist in some cases, there are subtler
forms of bias still at play. Here, we refer to impilicit bias among early childhood
s providers. Implicit bias, in contrast to explicit bias, pertains to the unintentional
Yale Child Study Center r
CHILD
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Social Justice
& Civil Rights
Are Often Matters of
ACCESS
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Thank You!

Robert Wood Johnson Report (Aug 2016)
rwjf.ws/2erCYjN

Random-Controlled Evaluation of ECMHC (Sep 2016)
bit.ly/2kwRnja; bit.ly/2kwP8MS

Yale Preschool Implicit Bias Study (Sep 2016)
bit.ly/2erxzsP

National Academy of Sciences (Oct 2016)
bit.ly/2ff5G5t

Preschool Suspension & Expulsion Timeline
bit.ly/2erztd8
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