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	Preview 
Jot down any questions you have about this session, or things you hope to learn.



	 Intentions, Learning Goals: ______________________________________
	 Intentions, Community Agreements: __________________________________________ 

	Activity 1: Buddy Up

What do you feel like you have done well regarding implementing SEL?

What is a problem of practice regarding SEL that you are still engaging on?

	

	Overview of SEL Notes/Reflection: 
· What did you learn about SEL based on the definition, Kahoot game, and approaches to SEL implementation? 
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	Educator Practices That Promote SEL
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	4 Principles Culturally Responsive Sustaining Practices:  
· Welcoming and Affirming Environment 
· High Expectations and Rigorous Instruction 
· Inclusive Curriculum and Assessment 
· Ongoing Professional Learning 


	Activity 5: Discussion(Connecting 10 Educator Practices and Culturally Responsive Sustaining Practices)
· Think about ways that culturally responsive pedagogy ties into the educator practice for your group. How do you think more intentionally connecting these practices together enhances your Harmony implementation? 


	Taxonomy of Academic Integration
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	Definitions: 
· Explicit Skill Alignment: A direct link exists between the academic standards and the SEL skills. Specific SEL skills are found within academic standards  
· Explicit Strategy Alignment. A direct link exists between the practices required to engage in the content and the SEL skills required to engage in the content practice. 
· Ways of Interacting. SEL skills mediate success in academics. Students use SEL skills to interact with content and to interact with others to master academics 
· Ways of Being. Based on the content domain, individuals use SEL skills in specific ways. Individuals across content will use similar SEL skills, but how they use the skills varies.  


	Notes/Reflection on Taxonomy:










Activity 6: Academic Integration Examples
Example 1 – Mathematics Example: Would You Rather1?  
SEL Skill: Growth Mindset 
Content skill: Develop an understanding of fractions as numbers and use them to solve problems. 
Taxonomy: __________________
Educator Practice: Warmth and Support; Balanced Instruction) 
Lesson Description:
· Students receive “Would you rather scenarios...” In these scenarios, students are presented coupons that they might receive in stores, presented as either fractions or percentage off.  
· As you set up the scenarios, let students know that it is okay to feel uncertain about the answer, and that there are multiple ways to solve the problem (i.e., encouraging a growth mindset). 
· The scenarios are rather open-ended. For example, would you rather get $25 off for every $100 spent; or 33% off the total. Ensure you scaffold instruction to ensure students have to engage in productive struggle.  
· Students are provided space to identify solutions to their answers. 
· As students engage in productive struggle, remind students that effort, and some instances trial and error, will lead to positive outcomes if they keep with it. 
 
Example 2 – Social Studies Example: Goods and Services2 
SEL Skill: Showing the courage to take initiative 
Content skill: Provide goods and services provided by others 
Taxonomy: __________________
Educator Practice: Cooperative Learning
Lesson Description:
· Tell students that they will be engaging in a cooperative task where they have to determine the good and services from a variety of vendors. 
· Prior to the lesson, let students know that in groups it is helpful to take initiative. To do this, describe the definition of initiative and what it means in the group. Discuss what this might look and feel like when they are in a group. Also discuss how to balance when they take initiative and someone else is doing the same (e.g., how do they ensure everyone has a voice?). 
· Define the difference between goods and services, and then provide multiple examples (e.g., gardener, painter, baker). 
· Assign groups of students other occupations (e.g, truck driver, electrician, doctor, engineer) to determine if they produce goods or services, or both. 
· As students engage in cooperative task, nurture students as they demonstrate taking initiative within the task.  
 
Example 3 – English Language Arts Example:  Setting Up an Interview 
SEL Skill: Taking Other Perspectives  
Content skill: Ask and answer questions about information from a speaker 
Taxonomy: __________________
Educator Practice: Classroom Discussion
Lesson Description:
· Play a video of an interview that someone conducted that aligns with age-level and student interest. 
· Have students then watch it again, paying attention to the interviewer to identify the types of questions they asked. What made them interesting questions? 
· Have students then watch again to pay attention to the interviewee. What made the responses interesting? 
· Have students reflect on the importance of asking good questions? And what makes good responses? 
· Allow students to craft interview questions to ask their classmates, and then practice with their partner. 
· Provide opportunity for students to reflect on how it felt when they were asked good questions.  

Example 4 – Science Example: Constructing Earthquakes in the Classroom 
SEL Skill: Identifying solutions for personal and social problems	 
Content skill: Generate and compare multiple potential solutions to a problem given potential constraints  
Taxonomy: __________________
Educator Practice: Self-Assessment and Self-Reflection
Lesson Description: 
· Let students know that civil engineers work to create structures that are capable of withstanding earthquakes, and today they will be civil engineers 
· Provide students marshmallows and toothpicks. Let them know that they have to build two structures that will withstand an earthquake. In this case they will put their towers on Jell-O. 
· Have students record what they notice about each building and how it is structured. Also have them notice the strategies they used to construct their building (drawing, reviewing articles, discussing with partners, etc.). 
· Have students place each structure on the Jell-O to determine which one holds up better. 
· Have students assess and reflect which solution worked best. In other words, what characteristics of the building would they rather live in if they were in an earthquake.  




1
To learn more, visit us at www.harmonySEL.org & www.inspireteaching.org
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The CASEL 5
addresses five
broad, interrelated
areas of
competence and
examples for each:
self-awareness,
self-management,
social awareness,
relationship skills,
and responsible
decision-making. The
CASEL 5 can be
taught and applied
at various develop-
mental stages from
childhood to adult-
hood and across
diverse cultural
contexts to articu-
late what students
should know and
be able to do for
academic success,
school and civic en-
gagement, health
and wellness, and
fulfilling careers.

www.casel.org/what-is-SEL

SELF-AWARENESS: The abilities to understand one’s own
emotions, thoughts, and values and how they influence
behavior across contexts. This includes capacities to
recognize one’s strengths and limitations with a well-
grounded sense of confidence and purpose. Such as:

* Integrating personal and social identities
Identifying personal, cultural, and linguistic assets
Identifying one’s emotions
Demonstrating honesty and integrity
Linking feelings, values, and thoughts
Examining prejudices and biases
Experiencing self-efficacy
Having a growth mindset
Developing interests and a sense of purpose
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SOCIAL AWARENESS: The abilities to understand the
perspectives of and empathize with others, including
those from diverse backgrounds, cultures, & contexts.
This includes the capacities to feel compassion for others,
understand broader historical and social norms for behav-
ior in different settings, and recognize family, school, and
community resources and supports. Such as:

e Taking others’ perspectives

* Recognizing strengths in others

* Demonstrating empathy and compassion

* Showing concern for the feelings of others

* Understanding and expressing gratitude

* |dentifying diverse social norms, including unjust ones

* Recognizing situational demands and opportunities

¢ Understanding the influences of organizations/systems

on behavior

SELF-MANAGEMENT: The abilities to manage one’s emo-
tions, thoughts, and behaviors effectively in different situ-
ations and to achieve goals and aspirations. This includes
the capacities to delay gratification, manage stress, and
feel motivation & agency to accomplish personal/collective
goals. Such as:

* Managing one’s emotions
Identifying and using stress-management strategies
Exhibiting self-discipline and self-motivation
Setting personal and collective goals
Using planning and organizational skills
Showing the courage to take initiative
Demonstrating personal and collective agency
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RELATIONSHIP SKILLS: The abilities to establish and main-
tain healthy and supportive relationships and to effectively
navigate settings with diverse individuals and groups.This
includes the capacities to communicate clearly, listen ac-
tively, cooperate, work collaboratively to problem solve and
negotiate conflict constructively, navigate settings with dif-
fering social and cultural demands and opportunities, provide
leadership, and seek or offer help when needed. Such as:

¢ Communicating effectively
Developing positive relationships
Demonstrating cultural competency
Practicing teamwork and collaborative problem-solving
Resolving conflicts constructively
Resisting negative social pressure
Showing leadership in groups
Seeking or offering support and help when needed
Standing up for the rights of others

RESPONSIELE DECISION-MAKING: The abilities to make caring and constructive choices about personal behavior and
social interactions across diverse situations. This includes the capacities to consider ethical standards and safety con-
cerns, and to evaluate the benefits and consequences of various actions for personal, social, and collective well-being.

Such as: ] S .
¢ Demonstrating curiosity and open-mindedness

¢ |dentifying solutions for personal and social problems

¢ Learning to make a reasoned judgment after
analyzing information, data, facts

¢ Anticipating and evaluating the consequences of one’s

actions

¢ Recognizing how critical thinking skills are useful
both inside & outside of school

¢ Reflecting on one’s role to promote personal, family,

and community well-being

Evaluating personal, interpersonal, community, and

institutional impacts
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SOCIAL & EMOTIONAL LEARNING




